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III. METHODOLOGY
A. OVERVIEW
NCEMCH will employ methodologies based on a combination of proven models of evidencebased public health learning; this approach has served effectively in launching national MCH
program initiatives and resource centers, including the last 3 years of the MCH Navigator. The
organizing principle for this project is adapted from the integrated model for outcome-based
workforce development (Figure 1). This model posits that successful outcome-based workforce
development integrates (1) competency-based education, (2) adult learning theory, and (3) an
expanded Dreyfus model of the stages involved in the acquisition of public health skills. “The
most effective workforce development and education operates within the intersection of all three
of these constructs. This framework provides a context for designing and developing highquality, outcome-based workforce development efforts and for evaluating their impact.”40
Figure 1: Integrated Model for Outcome-Based Workforce Development

1. Competency-based education. “Competencies target and make explicit the expected
outcomes of the educational experience. They are the structural tools that facilitate adults’
engagement in the learning process.”41 In adult learning, they are used to develop, deliver, and
evaluate learning activities; identify job responsibilities; and assess capacity at an individual and
organizational level. The MCH Navigator uses the MCH Leadership Competencies and the Core
Competencies for Public Health Professionals as a matrix for mapping trainings gathered and
products developed. Every time learners interact with the Navigator, they are strengthening one
or more of these competencies.
2. Adult learning theory. “Designing public health educational programs that consider adult
professionals’ learning needs is critical.”42 Learning that is active, reflective, and interactive;
shows immediate relevancy; mirrors the complexities of the workforce; and engages previous
experiences of learners are all traits of successful adult learning. The MCH Navigator uses short,
directed trainings tied to interdisciplinary competencies that Title V professionals need to
effectively carry out their work. Products such as the online self-assessment and 5-Minute MCH
program reinforce adult learning by matching up trainings to real-life learning and workplace
needs (relevancy, complexities) and by providing an experiential and communal learning
experience (active/reflective/interactive, previous experiences), respectively.
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3. Expanded Dreyfus model of skills acquisition. The Dreyfus model (adapted for public
health) helps to define stages of learning and provides a clear path to advance from one stage to
the next. The “proliferation of competencies in public health creates challenges for the educator
attempting to select appropriate competencies to target training.”43 The Dreyfus model “divides
skills acquisition into stages [and] facilitates the identification of longer-term outcomes…by
providing a larger context to consider when selecting the level of sophistication of a target
competency.”44
The MCH Navigator employs the Dreyfus model by tracking learning levels of individual
trainings (e.g., introductory, intermediate, advanced); providing customized learning bundles for
specific learning and job functions (e.g., MCH orientations for new hires, mid-level, and senior
managers; learning bundles for advisory boards, epidemiologists). Further, the Navigator’s selfassessment is the program’s embodiment of this model, developing a customized learning plan
based on the exact level of knowledge and skills self-reported in the online tool.
This public health model, modified to fit the requirements of MCH professionals, students, and
policymakers, serves as the framework that guides the overall approach and methodologies
proposed in the remainder of this section and the specific activities outlined in the work plan.
B. GOALS AND OBJECTIVES
Perhaps the most compelling finding from the summary of needs assessments in Section II is that
“MCH professionals need to use all creative means at their disposal to learn throughout their
careers.”45 The MCH Navigator responds to this challenge by linking learners to open-access
webcasts, presentations, instructional modules, and online courses covering essential MCH skills
and knowledge, building upon an innovative website redesigned by NCEMCH staff.
The proposed MCH Navigator activities directly address the DMCHWD Strategic Plan by
improving awareness of relevant and timely MCH training and its importance (Goal 1). The
project accomplishes this goal by using MCH competencies and leadership skills (Goal 3) as a
structure to connect a diverse MCH workforce (Goal 2) to highly focused interdisciplinary/
interprofessional online curricula (Goal 3) to ensure that MCH professionals possess the
knowledge, skills, and attitudes required to meet unique MCH population needs and promote
health equity (Goals 1 and 2), specifically by translating the knowledge gained through training
into practice and policy (Goal 4).46
An overview of time-framed program objectives and activities is provided in Table 2 along with
lead staff and observable and measurable outcomes. Details of the methodologies used to address
each project objective are described in Section IIIC; specific activities to accomplish project
objectives are outlined in the Section IV: Work Plan.
Note: due to an inconsistency in the funding opportunity announcement (FOA), the list of
activities for each objective on pp. 5–6 does not match up to the descriptions on pp. 9–11. This
proposal uses the order presented first in the FOA on pp. 5–6, with some modifications. These
changes incorporate all activities contained in both lists to ensure that the response is
“thoughtful and logical,” as requested in the FOA.
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